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Abstract 
The purpose of this qualitative descriptive study was to explore the instructional practices of elementary 
English language learner (ELL) teachers and how those practices are perceived by the teachers to be aligned 
with improved ELL academic performance. The study is grounded in Ladson-Billings’ theory of culturally 
relevant pedagogy, which holds that student academic achievement and cultural identity should be affirmed. 
The research questions focused on exploring instructional practices used by teachers to support ELL learning 
and the teachers’ perceptions of how their practices are aligned with improved ELL academic performance. 
The qualitative descriptive study was limited to three elementary schools in an Eastern school district. We 
analyzed data from lesson plans and semistructured interviews with nine general education teachers who 
taught in an elementary school in the geographical area. Using a priori, open, and axial coding, we analyzed 
data from lesson plans and semi-structured interviews with nine elementary school general education 
teachers who taught in a school in the geographical area. The findings demonstrated that positive strategies 
for cooperative learning and varied instructional practices were in use, but there is a need to build culturally 
appropriate and collaborative relationships with teachers of speakers of other languages and create a 
welcoming learning atmosphere for ELLs. A policy recommendation paper was developed to improve ELL 
pedagogy in content classes. Improved instruction for ELLs will contribute to positive social change by 
increasing ELL students’ academic achievement. 
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Introduction 
As student populations in public schools become increasingly diverse and the achievement gap between 
English language learners (ELLs) and English-speaking students continues to grow, researchers, lawmakers, 
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and school district personnel seek ways to increase ELL academic performance. Federal laws and initiatives, 
such as Race to the Top (U. S. Department of Education [USDOE], 2009) and Every Student Succeeds Act 
(ESSA, USDOE, 2015), were intended to close the performance gap between ELL and non-ELL students, but 
ELLs continue to score significantly lower than non-ELLs in reading and math at the fourth-grade level 
(NAEP, 2019). This persistent performance gap and the increasing number of ELLs in public school 
classrooms (USDOE, 2019) have sparked improvement efforts in the field of ELL instruction (Castro-Olivo et 
al., 2018).  
Problem Statement 
The problem addressed in this study, which took place in a metropolitan Virginia school district, is the need to 
explore the instructional practices of elementary content teachers of ELLs and how those practices are 
perceived by the teachers to be aligned with improved ELL academic performance. The setting for this study 
was three elementary schools in the district, which includes more than 90 elementary, middle, and high 
schools. The three schools average more than 30 content teachers; each school has one principal and one 
assistant principal and an average class size of 25. Leaders in the local district are charged with the task of 
meeting and exceeding state standards while helping ELLs become proficient in English. On-time graduation 
rates in this Virginia school district exceed state averages overall (92%), but ELLs comprise the lowest on-time 
graduation rates (82%) of all student groups (VDOE, 2018). In the local setting, it is important to understand 
how content teachers use research-based ELL instructional strategies because such approaches are linked to 
improved ELL academic performance (Turkan & Burzick, 2016).  
Gap in the Literature 
A disparity exists between ELLs and other ethnic subgroups in student performance and socioeconomic 
status. Carnoy and Garciá (2017) noted that academic performance in Black and Hispanic students has 
improved, causing a decrease in the gap in performance between these two groups and other nonethnic 
students. The difference in academic performance between ELLs and nonethnic subgroups, however, 
remained unchanged. Asian and Hispanic ELLs are falling behind White students (Carnoy & Garciá, 2017). 
Socioeconomic disparities also exist because ELLs are more likely to have a higher rate of poverty than 
European American, African American, Asian American, and Hispanic American non-ELLs. Low 
socioeconomic status correlates significantly with lower academic achievement (Barragan et al., 2018; Gay, 
2013). The achievement gaps and socioeconomic disparities, then, support the need for this study.  
Elementary teachers of ELLs face the dual challenge of promoting academic achievement across subject areas 
and teaching English language and literacy to a mixed group, some of whom can speak English and some of 
whom cannot (Kim, 2017). According to Diaz et al. (2016), some content teachers have low expectations for 
ELLs. Often, they hesitate to acknowledge that high academic performance can even be expected before ELLs 
develop English skills (Diaz et al., 2016). Teachers who favor a less rigorous curriculum for ELL students run 
the risk of contributing to the achievement gap between ELLs and non-ELL learners (Murphy & Torff, 2019). 
Therefore, it is necessary to address content teachers’ uncertainty about how to improve instructional practice 
for ELLs.  
Significance 
The findings of this study are significant as they can help teachers gain an understanding of the instructional 
practices that are applied with the intention of improving the academic performance of ELLs. According to 
O’Brien and Leighton (2015), knowledge of instructional methods is needed to identify ways to strengthen 
ELL conceptual knowledge and academic achievement. A better understanding of instructional practice 
alignment with research-based practices provides greater insight when educating teachers who have ELLs in 
their classroom (Feiman-Neimser, 2018) and may provide teachers with insights into how to improve ELLs’ 
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academic performance (Grasparil & Hernandez, 2015). Increasing teachers’ understanding of instructional 
practices for ELLs provides students with better opportunities to succeed academically. 
Research Questions 
RQ 1: What instructional practices do elementary content teachers say they use to support ELL 
learning? 
RQ 2: What practices are perceived to be aligned with improved ELL academic performance? 
Literature Review 
This literature review begins with a discussion of the conceptual framework used to guide this study, including 
a description of the constructs of culturally relevant instruction, and the benefits of integrating it into the 
classroom. Following the conceptual framework is a comprehensive review of research related to (a) culturally 
relevant curriculum (CRC), (b) effective instructional practices for ELLs, and (c) teachers’ beliefs about ELL 
instruction. These subtopics provide an explanation of the research problem.  
Conceptual Framework 
The theory of culturally relevant pedagogy (CRP; Ladson-Billings, 1994, 1995, 2006) is rooted in the 
theoretical tenets of Vygotsky’s philosophy of social and cognitive construction that originated in the 1990s 
from research on educational inequity of ethnically diverse students. Fundamental to this basic understanding 
is the Vygotskian explanation for the cultural shifts occurring among the children in today’s classrooms. 
Vygotsky (1978) recognized the importance of how cultural, social, and historical factors have an impact on 
students’ thinking and learning. Vygotsky noted that individuals construct knowledge based on their prior 
learning experiences. Guided by the instruction of their teachers, students can be proficient learners when 
educational experiences relate to their cultures.  
CRP informs the framework for the research design components of this study. According to Ladson-Billings 
(1995),  
culturally relevant pedagogy rests on three criteria or propositions; (a) Students must experience 
academic success; (b) students must develop and/or maintain cultural competence, and; (c) students 
must develop a critical consciousness through with they challenge the status quo of the current social 
order. (p. 160)   
Davis and McCarther (2015) asserted that teachers who use CRP discover effective instructional practices that 
acknowledge students’ cultural backgrounds in the identified learning style of students. CRP involves 
instructional practices that draw on students’ cultural and linguistic strengths, which enable students to reach 
higher levels of academic success (Powell et al., 2016). CRP can be a useful practice that empowers teachers to 
see culture as an asset to enrich students’ social and academic achievement.  
Culturally Relevant Curriculum  
When the curriculum is meaningful and the instruction matches their cultural background, students’ 
performance improves. DeCapua (2016) found that teachers can reduce cultural differences by building on the 
cultural experience of students to enhance their performance. Meaningful and matching achievements and 
familiar referents of ELLs are essential characteristics of a CRC (Dong, 2017). Familiar referents, according to 
Dong, include instructional materials that mirror ELL home culture and life experiences. A CRC goes beyond 
the biographies of notable historical figures and infuses content with meaning for ELLs (DeCapua & Marshall, 
2015). A CRC can engage ELLs using their cultural and experiential knowledge in the classroom (Jaffe, 2016). 
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According to Samuels (2018), learning about the lives of students helps teachers promote culturally relevant 
teaching by making applicable connections between curriculum materials and students’ cultural experiences. 
Viewing learning from the students’ perspective creates social relationships and a sense of community, which 
further strengthens the union between the teacher and student (Ragoonaden & Mueller, 2017). In essence, 
when students make sense of their world, they respond better by using prior knowledge, past experiences, and 
cultural references. 
Effective Instructional Practices for ELLs  
Gomez and Diarrassouba (2014) conducted a study of the perceptions of elementary teachers who taught 
culturally and linguistically diverse students and found that teachers were not adequately prepared to teach 
ELLs. Even when prepared to teach in a culturally diverse classroom, teachers lacked sufficient cultural 
knowledge to implement instructional practices that were suitable for ELLs. Pappamihiel and Lynn (2016) 
studied ELL teachers who were asked their perceptions concerning instructional and linguistic 
accommodations needed to support ELL academic performance and discovered that many of the participants 
were not comfortable implementing the adjustments. The researchers concluded that mainstream teachers 
need to be better equipped to implement adequate linguistic and instructional accommodations to improve 
the academic performance of ELLs in the classroom.  
According to Grasparil and Hernandez (2015), high dropout rates among ELLs were attributed to poor 
literacy achievement. The researchers found that implementing effective reading instructional practices may 
enhance literacy among ELLs. Grasparil and Hernandez revealed that a mismatch between a widely used 
reading program component and ELL instructional needs accounted for poor literacy performance. The 
authors concluded that effective instructional strategies for ELLs should include verbal reading articulacy, 
phonemic cognizance, language, phonics, and comprehension. Research-based instructional practices may 
increase the graduation and literacy performance among linguistically challenged students. 
Teachers’ Beliefs About ELL Instruction 
ELL educational experiences can be positively or negatively shaped by a teacher’s beliefs and instructional 
approaches. Murphy and Torff (2019) found that many content teachers favored a less rigorous curriculum for 
ELLs than non-ELLs. A less rigorous curriculum, according to the authors, may contribute to the academic 
achievement gap between ELLs and non-ELL students. For ELLs to receive an equitable education, educators 
need to develop effective instructional strategies that target teachers’ beliefs about ELL potential. de Araujo 
(2017) examined how teachers’ beliefs affected their selection of tasks based on the linguistic and 
mathematical abilities of ELLs and found that teacher beliefs and practices should be critically explored to 
counter negative educational experiences of ELLs. The tasks teachers select, based on their beliefs about their 
students, may impact ELLs’ academic performance. Further, Clark-Goff and Eslami (2016) found that teacher 
beliefs can be altered to overcome misconceptions regarding ELLs. Uncovering teachers’ beliefs concerning 
ELLs can be crucial if those beliefs translate to teachers having lower performance expectations for ELLs.  
Method 
We used a qualitative descriptive study to explore the instructional practices of elementary content teachers of 
ELLs and investigate how those practices are perceived by the teachers to be aligned with improved academic 
performance (Caelli et al., 2003). A qualitative descriptive study provided an enhanced understanding of 
pedagogical strategies that content teachers use to teach ELLs in mainstream classrooms. This is because the 
qualitative descriptive study can be used to obtain in-depth and creditable information from participants 
using qualitative data collection, such as semistructured interviews and document analysis (Yin, 2014). The 
study brought an understanding of the phenomenon of elementary content teachers’ instructional practices of 
ELLs. 
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Participant Selection 
This study was made possible through a partnership agreement between Walden University and the local 
school district. The participants selected for this qualitative study included content elementary teachers from 
three elementary schools located in the U.S. mid-Atlantic region who, at some point in their teaching careers, 
had ELL students in their classrooms. We used purposeful sampling to select participants who (a) were 
regular elementary content teachers and (b) had ELLs in their classroom at some point in their tenure. After 
obtaining approval from the district administration and the Walden University IRB, we received the consent 
of nine teachers to participate in the study. The researchers had no relationship with any of the participants 
before the data collection.  
Data Collection 
Data collection procedures included the use of semistructured interviews and analysis of lesson plans. Each 
semistructured interview was audio-recorded and conducted outside of school hours in a setting selected by 
the teacher for privacy. The careful use of reflective questioning allowed for accurate data collection during 
the interviews. To ensure the validity of the questionnaire, we submitted the interview protocol to a panel of 
experts for review. All members of the panel were qualitative experts with more than 15 years of experience. 
The interviews were transcribed within 24 hours of each session and provided full and in-depth responses 
from the teachers regarding their own instructional practices (Creswell & Creswell, 2014; Kvale, 2008; 
Merriam, 2015).  
Once the interview process was completed, participants were asked to provide copies of their weekly lesson 
plans. Lesson plans were only collected from teachers who currently had ELLs in their classrooms. The data 
from the lesson plans provided a recurrent view of the objectives of lessons taught to ELLs by the participants. 
A review of the lesson plan documents was also conducted to triangulate the findings from interviews (Hatch, 
2002). The lesson plans were coded with the use of the Frequency of Instructional Methods (Lopez & Mason, 
2017), developed to identify types of instructional methods utilized by school personnel. According to Glesne 
(2011), lesson plans can be used to authenticate the instructional practices that teachers use to support ELL 
learning. Lesson plans, according to Castro (2015), can also identify the needs of ELLs based on their 
academic strengths and challenges. Lesson plans reflect the way teachers adopt instructional materials and 
how learning theory is translated into practice (Choy et al., 2013).  
Data Analysis Plan 
During the first stage of data analysis, all interview transcripts were read repeatedly to become familiar with 
the data. A priori codes based on the conceptual framework were listed in the codebook. The a priori codes 
consisted of the constructs of CRP: (a) academic success, (b) cultural competence, and (c) development of 
sociopolitical consciousness (Ladson-Billings, 1995, p. 160). During the second stage of data analysis, initial 
impressions and open codes were recorded. Codes were organized as either a priori or open by colored 
highlights, and copious notes were made in the margins of the transcriptions to aid in interpretation (Lodico 
et al., 2010). The highlighted material was logged into an Excel spreadsheet, which allowed for easy 
comparison of the coded data by participant, school, and grade level. 
In the third stage of data analysis, categories of meaning emerged from the data (Cho & Lee, 2014; Creswell & 
Creswell, 2014). A priori codes were compared with the open codes formulated from the data onto separate 
spreadsheets to explore connections in the data (Merriam, 2009). This was done to address the research 
questions by providing a picture of what instructional practices, from the perspective of the teachers, connect 
with the improved ELL academic performance. Four major themes emerged from the data: issues related to 
(a) cooperative learning strategies, (b) varied instructional strategies, (c) collaboration with ESOL teachers, 
and (d) a welcoming learning environment.  
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Trustworthiness  
Member checking improved the trustworthiness of the findings. A system of member checking took place 
during each interview, where the information was restated and summarized to check for accuracy from each 
participant (Merriam, 2009). By restating and summarizing participants’ interview information, we found no 
contradiction of statements. After the interviews were transcribed, each interview was sent via e-mail to the 
participants to ensure that their responses were not prejudiced by researcher biases (Lodico et al., 2010).  
Participants were able to make suggestions to ensure that their perspectives were fully captured during the 
member checking process (Merriam, 2015). Of the nine participants, only one teacher made revisions to their 
transcripts, and those revisions were added. Member checking provided the chance to corroborate participant 
perspectives and revise inaccurate findings.   
Another strategy used to determine the trustworthiness of study findings was triangulation, which helped 
improve the support of the findings of the study by comparing data from semistructured interviews and lesson 
plans (Marshall & Rossman, 2015). Triangulation was a valuable method to establish confirmability and 
credibility of the research study’s findings (Yin, 2014). Creswell (2013) and Merriam (2015) stated that 
triangulation enhances the integrity of the study through corroboration data from multiple sources, such as 
documents and interviews. In this study, the triangulation process included data from semistructured 
interviews and lesson plans. We analyzed the data and presented evidence to support the themes. Through 
strategies such as triangulation, researchers can bolster the credibility of a study.  
Findings 
The purpose of the study was to explore the instructional practices of elementary content teachers of ELLs 
and how those practices are perceived to align with improved ELL academic performance. The findings 
provide an understanding of participants’ perceptions of working with ELLs and how they implemented 
instructional practices in mainstream classes.  
Findings—Research Question 1 
Two findings emerged. First, participants stated that they use cooperative learning strategies to promote 
English language acquisition among ELLs. Second, participants reported they use varied instructional 
strategies to meet ELL academic needs. 
Cooperative learning strategies 
The teachers implement cooperative learning strategies to promote English language acquisition among ELLs, 
which they believed allowed ELLs to feel validated as essential members of mainstream classrooms (Toppel, 
2015). Alrayah (2018) examined the effectiveness of cooperative learning activities and found that a 
correlation existed between cooperative learning activities and improved ELL oral fluency. In addition, Zarifi 
and Taghavi (2016) stated that cooperative learning has a positive influence on ELL grammatical competence 
and contributes to a nurturing and collaborative environment for ELLs. 
Participants believed that cooperative learning strategies are essential instructional practices used to teach 
ELLs in the classroom. One participant described how she employed cooperative learning strategies by 
“pairing an ELL student with low English proficiency with an ELL student who has high English proficiency.” 
She said it “allowed the ELL student with low English proficiency to feel more confident in sharing in the 
classroom because this strategy encourages students to learn from each other.” Another participant shared 
that cooperative learning strategies, when used properly, encouraged “community building and relationships 
to help all students feel welcome and accepted and part of the classroom community.” One teacher 
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commented on how the communication component with cooperative learning “helps all students but 
highlights the ELLs.” Also, another teacher added that,  
I basically use the Kagan strategy that’s like the turn and talk. It’s really less work for me because 
they’re talking to each other and kids learn best from each other. They pick up things from the 
teacher, but when we want mastery of a subject and things like that, they learn best from one another.  
Varied instructional strategies  
A second finding that emerged was teachers’ use of varied instructional strategies to meet ELL needs. The 
interview data revealed the participants believed that varied instructional strategies provided the proper 
support to enhance student performance. The findings aligned with Ladson-Billings’ (1994) CRP construct of 
academic success and cultural competence by implementing instructional practices that emphasize students’ 
previous knowledge. The use of varied instructional practices is essential in meeting the academic needs of 
individual learners. Five of the nine participants used some form of varied instructional strategies that 
included small groups and multimodal approaches, such as graphic organizers, visuals, music, and gestures, 
and building on students’ prior knowledge to help make content understandable for ELLs (Thompson, 2015). 
Most participants used small group instruction, cooperative learning, and visual learning and phonics 
worksheets in their lesson plans as a varied approach to learning. The findings align with Shaunessy-Dedrick 
et al. (2015), who explained that learning requires more than a one-size-fits-all approach. Castro (2015) also 
advocated the use of varied instructional practices with ELLs. Varied or differentiated instruction, according 
to Valiandes (2015), helps adapt instruction to meet the needs of ELLs. Finally, Ismajli and Imami-Morina 
(2018) agreed, indicating that differentiated teaching is a useful tool that helps teachers gain knowledge to 
support the individual needs of ELLs. Teachers can develop varied learning activities that address culturally 
and linguistically diverse learners. 
Findings—Research Question 2 
Two findings emerged from the data. First, participants stated that tapping into the expertise and cultural 
competence of English-as-a-second-language (ESOL) teachers created a necessity to increase collaboration 
opportunities with ESOL teachers. Second, participants stressed the importance of creating a welcoming and 
stress-free learning environment for ELLs. 
Collaboration with ESOL teachers 
The participants believed that encouraging collaboration between ESOL and classroom teachers can support 
regular classroom instruction by taking advantage of ESOL teachers’ culturally competent expertise. This 
theme aligns with that of Babinski et al. (2018), who found that collaboration incorporating cultural 
competency in the classroom provides ESOL and elementary content teachers with the necessary skills to 
implement high-impact instructional methods. Also, Peercy Martin-Beltran et al. (2015) found that 
collaboration between ESOL specialists and elementary content teachers supports students by improving 
elementary content teachers’ understanding of ELLs’ cultural learning capabilities and requirements. All the 
participants agreed that collaborative activities provide the elementary content teacher and the ESOL teacher 
opportunities to combine their teaching methods.  
One participant stated,  
I think from my experience the ESOL teacher will also bring in an aide to spend one on one time with 
that child if they’re really struggling and having problems. I am also reaching out to other teachers to 
get ideas about different curricula and different things to help my ELLs get the needed exposure. 
Hong et al. (2019) stated that this improves the learning outcomes of ELLs. According to some participants, 
collaboration is especially beneficial in science and social studies, where the content-specific vocabulary can 
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be more challenging. Cho et al. (2019) concurred and affirmed that students could achieve greater success 
when mainstream teachers and ESL teachers collaborate by sharing ideas on progress and incidences. The 
findings align with the criteria of Ladson-Billings’ CRP (1995), which incorporates academic success and 
cultural competency into the classroom. The criteria state the importance of developing students academically 
and the need to nurture and support student cultural competence. Collaboration allows teachers to learn new 
and innovative teaching practices to develop academic achievement and can extend teachers’ cultural 
competence that may have a positive effect on how their students learn. 
A welcoming learning environment 
A fourth finding that emerged from the participants’ interviews was the importance of creating a welcoming 
and stress-free learning environment for ELLs. This, along with teachers becoming culturally competent, is in 
alignment with the constructs of CRP. Hogan-Chapman et al. (2017) examined ways to support teachers in 
obtaining cultural competence by engaging in simulation activities to create a welcoming learning 
environment. Hogan-Chapman et al. (2017) concluded that knowing and understanding students’ home 
cultures were important in becoming a culturally responsive teacher. A stress-free and welcoming learning 
environment, according to Samalot-Rivera et al. (2018) and Ladson-Billings (1994), are classrooms where 
teachers take the time to learn about the different countries of origin for their ELLs. ELLs can also feel more 
welcomed and may be more willing to participate when instructional methods include culturally relevant 
music and games from the students’ native countries (Cruz & Petersen, 2011). Cervetti et al. (2015) and 
Ladson-Billings (1995) advocated that ELLs are apt to feel more comfortable practicing their English-speaking 
skills when teachers acknowledge and validate their students’ native languages, creating a culturally inviting 
learning environment. Leveraging ELL native backgrounds can support the instructional strategies of 
elementary content teachers. 
According to the perceptions of the participating teachers, a welcoming and stress-free learning environment 
makes ELLs more apt to focus on learning. One teacher commented that “first and foremost, when they come 
into my classroom, I make them feel welcome.” She further stated that she’s able to accomplish a welcoming 
environment,  
by letting them know that whatever culture, whatever language they speak, all language or languages 
are also welcome. I thought my kids come in ashamed of their home language, and I try to sort of 
eliminate that thought process so then they’ll be open to learning.  
Another teacher stressed the importance of creating a learning environment in which ELLs feel accepted and 
welcome. She stated that,  
foremost, we focus on community building and relationships. This helps all students feel welcome and 
accepted, and part of the classroom community. This is something I really focus on, especially in the 
beginning of the year, and then once that’s established, I feel like the real learning can take place.  
A third participant, when asked “what instructional practices are linked to improving the academic 
performance of ELLs?,” stated that “a child learns best when a child feels welcome.” She further stated that to 
create a welcoming environment, “I really have to be adept at the way they think and the pace at which they 
pick things up because they do have to work at a slower pace.” 
Recommendations 
Based on the results of the data and existing literature, administrators might consider adopting 
recommendations that include district-level communication and collaboration and developing a diversity 
training program. The recommendations of the current study were consistent with Ladson-Billings’ CRP 
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theory, which stresses the importance of implementing intervention strategies for ethnically diverse students 
who struggle academically. The data confirmed the strong link between CRP and academically successful 
ELLs. Ladson-Billings stressed the importance of students achieving academic excellence and cultural 
competence aligning with the policy recommendations. CRP theory provides the basis to understanding the 
many dynamics that must be considered when designing effective instructional practices to meet the learning 
needs of ELLs.  
District-Level Communication and Collaboration 
The first recommendation based on the findings of this study is to implement strategies that improve 
collaboration between elementary content and ESOL teachers through district-level communication and 
interaction. Collaboration with ESOL teachers plays an important role when determining what practices and 
programs can assist ELLs who are struggling in mainstream classes. A thriving learning community, stated 
Ladson-Billings (1994), is characterized by cooperation, collaboration, and student learning for all. Most of 
the participants believed that implementing collaboration with ESOL teachers was significant and beneficial 
for increasing the academic performance of ELLs in mainstream classrooms. However, when asked whether 
they face any challenges having ELLs in their class, Participants 2, 3, 4, 7, and 9 stated that they struggled 
because their ELLs are pulled out of class by ESOL teachers. Although elementary content and ESOL teachers 
collaborated to support the learning needs of ELLs, factors such as inadequate planning time and insufficient 
professional training hindered them from consistently employing collaboration techniques in mainstream 
classrooms. Even participants who thought that increased collaboration was helpful still thought they had to 
work a little harder to manage their classrooms. 
Creating a Diversity Training Program 
The second recommendation based on this study is to implement a diversity training program to create a 
stress-free and welcome learning environment for ELLs. Consistent with Ladson-Billings’ theory of CRP, the 
development of a diversity training program will provide elementary content teachers the cultural competency 
to better understand and communicate with their ELL students. Cultural competence, commented Ladson-
Billings (1995), no matter the ethnic background, should be part of the classroom experience for students to 
achieve academic success. Completing a diversity training program, according to Schwartz (2019), will allow 
teachers to better communicate with students and parents of culturally and linguistically diverse backgrounds. 
Practical diversity education courses provide participants an opportunity to look at their own cultural bias as 
it relates to their ethnically diverse classrooms (Cardona et al., 2018). Teachers are better able to understand 
the perspectives of culturally and linguistically diverse students and approach learning from their viewpoint 
when a healthy level of cultural competence is achieved.  
Importance to Stakeholders in a Larger Context 
Although a policy paper was developed in the context of a specific school district, other stakeholders may 
benefit from the project. The study may contribute to positive social change by providing researchers, 
institutions, and school districts with a better understanding of the instructional practices of content 
elementary teachers with ELLs. Equipping elementary content teachers with effective instructional methods 
helps support the learning needs of ELLs (Bautista, 2014). A better knowledge of instructional methods and 
their perceived linkage to the improved academic performance of ELLs may help prepare elementary content 
teachers to teach ELLs (Feiman-Neimser, 2018). The findings and recommendations from the study may be 
transferable. To ensure transferability, we obtained supportive documentation, vivid details, detailed, thick 
descriptions, and verbatim quotes from the participants to describe the findings. According to Merriam 
(2009), when researchers provide detailed explanations, the results become more realistic and valuable. The 
resulting project deliverable from this study will generate a better understanding of what instructional 
practices elementary education teachers perceive to be aligned with improved ELL academic performance.  
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Project Implications 
The positive implications of the study and policy paper at the local community level include increased 
awareness of the instructional practices used by teachers with ELLs in their classrooms. Effective instructional 
models for ELLs can help them achieve academically and attain higher levels of English proficiency (Vogt & 
Echevarria, 2015). Evans (2018) stated that effective instructional models for ELLs could be delivered through 
teacher education programs. The instructional models should have the goals of preparing elementary 
education teachers to become productive with ELLs. The social change implication includes the potential of 
providing researchers and administrators with a better understanding of instructional practices, which will 
inform academic improvement efforts for ELLs.  
Implications, Applications, and Directions for Future Research 
This study provides findings regarding the instructional practices of elementary content teachers of ELLs and 
how those practices are perceived to align with improved ELL academic performance. The data collected 
indicated that participants had challenges related to collaborating with ESOL teachers. In this study, a policy 
recommendation, the benefits of improved collaboration between elementary content and ESOL teachers was 
suggested (Babinski et al., 2018). Therefore, the study findings and proposed policy recommendation paper 
can promote positive social change and provide insights into how local districts can incorporate collaboration 
between parties connected with improving ELL learning. Although this study provided thoughtful insights 
from elementary content teachers, recommendations for further research include the need to study the 
instructional practices of elementary content teachers through the lens of ESOL teachers (Hong et al., 2019). 
The deliverable, the policy paper, can be circulated to the district’s leadership team. If the group accepts it, the 
strategies can be implemented in classrooms in the next school year. The advent of proper professional 
development may open avenues for those who struggle with English proficiency. 
Conclusion 
The problem addressed in this study is a need to explore the instructional practices of elementary content 
teachers of ELLs and how those practices are perceived by the teachers to be aligned with improved ELL 
academic performance. The policy recommendations were constructed through the lens of the study’s 
conceptual framework, CRP. The data collected indicated that participants had challenges related to 
collaborating with ESOL teachers and stressed the importance of creating a welcoming and stress-free 
learning environment for ELLs. The findings were addressed through policy recommendations that call for 
building time into the school year for district-level communication and collaboration and creating a diversity 
training program. If district stakeholders adopt the implementation of the policy recommendations, this 
process can benefit ELLs at district elementary schools with a strategy to improve instructional practices of 
elementary content teachers.  
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